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Introduction
It is said that there is a strong relationship be-
tween reading and writing. Students often observe
written words. They can study how to write by read-
ing many types of text（Ferris & Hedgcock，１９９８）．
Through my studying experience in Japan, reading and
writing classes were always independent of each
other. Reading was taught only in reading class and
writing was taught only in grammar or composition
class. Therefore, when I worked as a teaching assis-
tant in high-intermediate composition class at San
Francisco State University, I was surprised to see the
integration of reading and writing. In that class, the
teacher used a book named The Sprits Catches You
and You Fall Down（Fadiman，１９９７）to enhance stu-
dents’ writing ability with based on the idea of read-
ing and writing relationship. Students were required
to keep reading and writing journals（R/W journal）as
a daily assignment. This type of R/W journal is often
called as double-notebook entry. In a double-notebook
entry, students pick up information from the reading
on one side and write comments on the other side
（Wrobleski，１９８５）．The R/W journal assignment is
one way of facilitating a students’ writing ability（Co-
bin，１９９５；Marlow，２００１）．As I examined students’
journals and papers, I started to ask questions to my-
self: What are the relationships between students’ R/
W journals and their papers? First of all, does a rela-
tionship exist at all? Do the R/W journals help or not
help students write good papers? What is really going
on inside the actual classroom? In order to answer
these questions, I would like to show the relationship
between reading and writing. Then, I will continue to
explain what the R/W journal is, and the advantages
of the R/W journal. Next, I will use real students’
journals and papers to show the effectiveness of R/W
journals in this composition classroom as an example
of the case study. I examined１５sets of students’ paper
and their R/W journals.
Reading and Writing relationship
First, I will examine the relationship between
reading and writing. According to Brown（２００１），four
skills, listening, speaking, reading and writing, can be
divided into productive performance, which is speak-
ing and writing, and receptive performance, which is
listening and reading. These two different perform-
ances cannot split each other. Brown（２００１）continues
that students learn to write by careful observation or
reading written words. Students acquire how they
should write by reading a various types of text. Read-
ing and writing have a strong connection. Cobin（１９９５）
agrees that reading and writing always exist together.
The one act supports the other act. Eskey（１９９３）and
McKay（１９９３）also state that reading is a social proc-
ess which is the basis being a writer（as cited in Fer-
ris & Hedgcock，１９９８）．Just and Carpenter（１９８７）
add that the act of reading shows a transformation of
what the reader has learned when the process is fin-
ished, which is often interpreted as the basis of how
readers become writers. Many researchers seem to
believe that writing competence reveals exposure of
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reading. There needs to understand fundamental rela-
tionship between reading and writing（as cited in Fer-
ris & Hedgcock，１９９８）．
Then, in what way, reading and writing interact
and influence each other? Various theorists have com-
mented on this matter. First, at least readings provide
prose styles in the English language. Students are
able to aware of producing a wide range of text types,
including not only grammatical features but also writ-
ing disciplines such as summarizing and interpreting
（Ferris & Hedgcock，１９９８）．Next, students can
gain insights about subject matter and their thoughts
by reading（Brown，２００１）．Readings lead students to
learn to organize their thoughts. Students also learn
how to clarify and refine their thoughts after habitual
reading（Wells，１９９３，as cited in Cobin，１９９５）．In
reverse, Berthoff（１９８１）says that writing can encour-
age developing critical methods of reading. By ques-
tioning reflectively in the process of reading, learners
can explore what they should write. In this way, writ-
ing deepens reading ability and reading helps writing
proficiency（as cited in Wrobleski，１９８５）．Finally,
according to Pezzulich（１９８７），reading helps writers
discover their ideas. Ferris and Hedgcock（１９９３）say
when readers discover ideas, those ideas become
available for their writing. Therefore, reading is the
identifying process for writing. It seems that through
the reading process, students can learn, not only
structural aspects of writing, but also critical thinking
and vital ideas. Then, how we can integrate reading
and writing skills together in the classroom?
Reading and Writing journal
According to Raimes（１９８３），there are two cate-
gories to tie students’ reading and their writing. Stu-
dents can “work with the text，” which means they ex-
amine the specific linguistic and logical features of
writing. For example, activities in which a teacher as-
signs students to copy the text or to examine grammar
are the activities of “working with the text．” Also
they can “work from the text，” which means students
summarize or react to the writing. Students use the
text to induce new ideas（Raimes，１９８３，p．５１）．Wells
（１９９３）agrees that, by using writing and reading to-
gether, students are able to start organizing their
ideas（as cited in Cobin，１９９５）．I have focused on
“work from the text” here.
Whenever students write papers, both teachers
and students tend to pay too much attention on gram-
mar. However, some theorists give the advantage of
focusing on context, not on linguistics. Pezzulich
（１９８７）suggests us to use “a flexible form of writ-
ing，” which allows students to write using forms that
they like. Usually a teacher assigns students to write
with certain forms to practice a variety of forms of
writing. Without having students worry about forms，
“a flexible form of writing” facilitates students’ abili-
ties of expression. Bardine（１９９５）also says teachers
should not evaluate students’ writing skills only based
on formal accuracy in order to let students focus on
what they are writing instead of how it is written. It
means students can write freely with a little care for
their grammatical errors.
There are a couple of ways of transactional ac-
tivities between reading and writing that a teacher
can arrange. Students are able to learn “a flexible
form of writing” by journal writing. In order to com-
bine reading and writing skills together, Cobin（１９９５）
suggests making students write in response journal to
readings. Wrobleski（１９８５）agrees that journals can
be a bridge between reading and writing. In addition
to link up with reading and writing, Skerritt（１９９５）
says that it is important to connect between reading,
writing, and students’ lives to motivate students to
write. One such practice is the writing journals（Sker-
ritt，１９９５）．Journals seem to be the good way of
connecting reading and writing.
There are various ways of journal writing using
readings: for example，“reading log，” “reading re-
sponse journal，” “double-notebook entry，” “Dialogue
journal” and so on（Cobin，１９９５；Marlow，２００１；
Wang，２０００）．In the “reading log，” students write
about their ongoing reading experience. By using “re-
sponse journal，” students could discover and rethink
ideas. Double notebook entries give students the
chance to practice interpreting the reading. It encour-
ages students to “communicate” with the text（Wroble-
ski，１９８５）．Those are the way of journals which
combine reading and writing together.
Then, what is the advantage of journal writing?
Pezzulich（１９８７）says that journal writing help stu-
dents refine the goals of writing. In addition, Marlow
（２００１）says that writing journal is a good way of
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practice that makes reading and writing become more
meaningful. Writing journals often allow students to
connect their lives and experiences to what they read
and what they write. Therefore, students could in-
volve in reading and writing more meaningful way.
Hughey, Wormuth, Hartfiel, and Jacobs（１９８３）say that
journals are effective in reinforcing the formation and
use of questions and answers. Also, McDonald,
Rosselli, and Clifford（１９９７）state that the journal
writing is a good instrument for helping writers be-
cause each student can make sense out of his or her
new perspectives and begin the process of becoming
an integral part in it.
In addition, there are five advantages of journal
writing which are suggested by Kitao and Saeki
（１９９２）．First, students could engage in the journal
writing from any level of English proficiency. Sec-
ondly, students focus on meaning rather than form, so
that they make use of topics. Thirdly, students can
take control over the topic. Fourthly, students can use
different functions since they are allowed to write
flexibly. The final advantage is that the journals give
students and teacher a means of contact.
There seems to be many advantages of using R/W
journals. Now I would like to closely examine how the
R/W journal actually works in the real classroom. Do
students use the R/W journal effectively? Also, what
makes the use of R/W journal different from effective
use to ineffective use?
Case study in “ENG３１０” in San Francisco
State University
When I was a graduate student in San Francisco
State University, I worked as a teaching assistant in
ESL composition class to learn how to teach writing.
A teaching assistant helps students’ daily assignments
and papers. In this high-intermediate composition class,
ENG３１０，students came from China, Thai, Japan, Vi-
etnam, and so on. This class met Monday, Wednesday
and Friday from１０：００-１１：００．They were freshman
and sophomore students. As I mentioned before, stu-
dents had to read the book named The Sprits Catches
You and You Fall Down , which is about the miscom-
munication between one Hmong family（the term
Hmong refers to an Asian ethnic group whose home-
land is in the mountainous regions of southern China）
and American doctors. The book was written by Anne
Fadiman. The book consists of ２８８ pages and was the
winner of the National book critics circle award in
１９９７．Students had to write an essay to answer the
following questions：“Choose a character and discuss
the underlying reasons why the Hmong and a chosen
character do or do not get along with each other.
What specific lessons about cross-cultural interac-
tions can you take from their experiences with each
other? Start your essay by summarizing the character’ s
interactions with and attitudes toward the Hmong, as
described in Fadiman’s text. Next, analyze how and
why these interactions were successful or unsuccess-
ful, and explain how this illuminates the challenges of
cross-cultural interactions in general．” In ENG ３１０，
students are required to write journals based on the
aim that the journals will help students become more
active readers. A teacher encouraged students to use
journals that they wrote as a reference when they
wrote papers. The R/W journals became one of the
most important assignments that helped the students’
process of writing.
The double-entry R/W journal used in ENG ３１０
consisted of two parts（Appendix１）．One column
contained the students’ observations or references to
the text, and the other column contained the students’
reactions and responses. The students were supposed
to write key words, quotes, paraphrases, important
ideas and summaries of interesting or important as-
pects of the text in the left side of the journal. They
should react to the ideas, express any confusion, ask
questions, or make connections to their own experi-
ences in the right side of the journal. The R/W jour-
nals were supposed to reflect my students’ reading
ability. I could tell from their journals whether they
understood what they were reading or not. As a
teaching assistant, I was required to write comments
and questions alongside the entries but refrain from
grammatical and mechanical errors once in two weeks.
I graded students’ journal in the “＋，” “ ” and “
－” fashion. Students were given instructions of how
to write journal beforehand. If students wrote not
only quotation but summaries in the left side, and re-
acted connecting them with their experiences or ideas
in the right side, they got “＋．” If students wrote only
key words, and reacted with not sentences but words
like “great，” or “I agree，” they got “ －．” Students
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in between “＋” and “ －” got “ ．”
The papers that I examined were reader response
essays in which students chose a character from the
book, The Sprits Catches You and You Fall Down ,
and discussed the underlying reasons why the Hmong
and a chosen character did or did not get along with
each other. To make my evaluation of a typical “good
paper，” I evaluated students’ paper referring to the
grading profile that was used in my ENG ３１０ class
（Appendix２）and also the “categories for evaluating
writing”（adapted from J.D. Brown １９９１，Appendix３）.
Then, I categorized each student’s paper by grading
them in the A, B, and C fashion, in order to know
what the good papers are objectively. To see the rela-
tionship between the journals and the papers, I ana-
lyzed fifteen sets of students’ journals and papers.
In this paper, I assume that a good journal
writer, who got “＋” in his/her journal, can be a “good
readers”．From my investigation, I found that good
journal writers or good readers have the following
abilities: They communicate well with the book, write
responses in their journals connecting with their ex-
periences and ideas, and have thoughtful observations
about their readings. In addition, I realized that good
readers became good paper writers if they followed
the connection between good journal writers to good
book readers to good paper writers. Later I will ex-
amine students who did not follow this connection and
used journal writing ineffectively, who ultimately pro-
duced worse papers, meaning “C” papers.
Of course, there are differences among students
in the quality of R/W journals as well as the content
of their papers. Through examining students’ journals,
I realized that I could divide what they wrote in the
reaction section, in the right side of journal, into
three categories: summaries, expressions of their own
feelings, and some connections to themselves. Expres-
sions of their own feelings means that students actu-
ally reacted to what they read. For example, they ex-
pressed confusion, surprise, or questioning to the
author. Some students wrote about their own cultural
misunderstandings as their reading reactions. Some
students asked questions to the author and tried to
answer the questions by guessing for themselves. Con-
nections to themselves meant that students tried to
connect their own life experience to the reading. I
could divide into two sub-features in the left side of
the journal，“notes from your reading of the text．”
Some students just wrote key words or quotations
from the textbook, and others wrote a list of impor-
tant points or summaries of the main points of each
chapter.
Then, what are the relations between students’
journals and papers? Is there any relation? It seemed
that the students’ main idea of the paper had always
been already expressed in their journals. Students
used key words of their paper from their journals.
Several students actually marked some parts of the
journals that they used in the paper. Two students put
red lines in their journals to indicate the part of the
characters they chose in their paper. From this evi-
dence, I saw that the students actually used their own
journals when they wrote their papers. The journals
played the role of a resource or reference for their
papers. In the journals, the students expressed many
ideas, which became brainstorming sessions for their
paper, and then they seemed to focus on what they
should write in the paper.
When I looked closer at the students’ journals
and papers, I noticed that all the students who wrote
good papers, and who got A’s on their papers, had ex-
pressed their feelings or reactions to the reading in
their journals. They used their journals as a basis for
their ideas. More than８０％of the reaction section was
used to describe their feelings and come up with ques-
tions to the author. On the other hand, the students,
who wrote more summaries than their feelings in the
reaction section, tended to write weak papers, i.e.,
“B” or “C” papers. What was more, the students, who
wrote only two or three words in their journals, wrote
“C” papers. I could also see some relations between
what they wrote in the “notes from the text” section
and the way how they supported their ideas in their
papers. Firstly, when the students wrote just quota-
tions from the text, they tended to lack support for
their ideas. Second, when the students summarized
what they read thoughtfully or made lists of the im-
portant parts, they supported their ideas well, using
supportive evidences from the textbook.
I would like to share one student’s journals and
paper as a good example. Student A used her journal
entries as her resource for paper writing. Both the
quantity and quality of her journal entries were suffi-
cient enough for getting “＋．” For example, she ex-
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pressed her ideas in the journal as much as possible.
She summarized the book enough and gave reactions.
She put post-its on the parts of her journals that she
wanted to use in her paper. Inside of her journal, she
communicated with herself. For example, she wrote
“Is this idea（she came up with）related to what I
wrote in the journal page ５？” Or she circled the
similar words and said “May be I can connect those
ideas．” In this case, when she wrote her paper, the
journal helped her, since she actually used her journal
as a source of the paper. Definitely the journal played
the role of brainstorming. She seemed to notice that
she could use the journal as her resource for the pa-
per, so that she tried to write good journals. Conse-
quently, this good journal might lead her to write a
good paper.
As an opposite example, I would like to pick up
Student B’s journals and paper. She got C in her pa-
per. She did not write journal entries well, both in
quality and quantity. She got “ －” in her journals.
She picked up only３to５quotations from the page of
the text. Also, she wrote one or two words of reaction
to her quotations. Interestingly, she tried to pick up
her main idea in the paper from her journals, even
though she just wrote two or three comments for each
chapter in her journals. Nevertheless she adapted sev-
eral expressions in her journal to her paper. At least
her journal helped her come up with the main idea.
However, her paper was “C” level in content, which
might relate to her journal that contained very little
information. She did not react well to what she read,
or perhaps she did not think that she would use her
journals as a reference for her paper. That is why, in
retrospect, she did not write her journals well. I think
that her lack of participation to the reading led her to
the poor journal writings, and that led her to the poor
paper. This is the reverse case of my connection the-
ory: Good journal writers can be good readers, and
good readers can be good writers.
Those examples that I mentioned are extremes; a
student who wrote good journals, i.e., “＋” journals,
wrote very good “A” paper and a student who wrote
poor journals, i.e., “ －” journals, wrote very poor
“C” paper. The rest of the students were not as ap-
parent as those two examples. Still I think there exist
cause and effect relations between every student’s
journals and his/her paper. As I mentioned before,
every student that I examined used at least several
sections from their journals. It seems that the jour-
nals helped students when they wrote their papers,
since they used the journals as a reference at any de-
gree. The more effectively one participated in his
journal, the better paper, i.e., “A” paper, he wrote.
However, I cannot say that every student who writes a
good journal can write a good paper. Here are some
interesting examples.
Student C’s journals and paper attracted me, be-
cause even though his journals were of very good
quality, definitely “＋” journals, his paper was not
good. He got a B minus on his paper. I could not find
any student who wrote a “good paper” but did poorly
on their journals. At the same time, I could not find
any student who wrote a “＋” journals but did poorly
on their papers, except student C. Therefore, I will
say students who can write better journals have po-
tential to be better writers. In student C’s journals,
he summarized what he read using lists or tree-
diagrams, which showed that he understood the read-
ing and reinforced it in his mind with drawings. In his
reaction section, he wrote some connections between
the reading and himself, and expressed his feelings to-
ward the reading thoughtfully. For example, in reac-
tion to the sentence “Neil had forgotten that Lia had
had epileptic seizures for five months before...,” he
wrote “How come the doctor had forgotten? I think it
is very important for a doctor to know the health
background of the patients. A doctor should try to un-
derstand patients as much as possible．” However, in
his paper, he did not express his feeling well and
there was no development from what he wrote in his
journals. Why did this happen? He picked up “lan-
guage barrier” as his main topic, which was mentioned
in his R/W journals a few times. He seemed to want
to develop his paper based on the “language barrier”
idea to describe miscommunication. In his R/W jour-
nals, I could see words like “cross-cultural conflict，”
“lack of communication，” “try to understand each
other，” and so on, which might be able to connect to
the “language barrier．” Even though he had many
words that he could have used to connect to his main
idea, “language barrier”, he did not interact with
those words. He did not express those ideas in his pa-
per. Also, I could see that his hot spot of journals is
different from “language barrier．” Next to the word
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“language barrier，” he did not react or express his
feeling at all, even though he tended to write his
thoughts a lot in his journals. He wrote more reac-
tions to other words than “language barrier．” This
case suggests that if a student did not use his jour-
nals, he was actually neglecting a valuable resource
for writing.
Student D was also a student who wrote very
good journals, i.e., “＋” journal, but did not write a
good paper. She got a C on her paper. She picked up
the main points of what she read and listed up as her
summary in her journals. Also, she reacted or re-
sponded to each point that she summarized. Her jour-
nals are “＋” both in quality and quantity. However,
she chose one character, which she mentioned in her
journal a few times and did not react stronger than
other characters, to write her paper. Therefore, her
sentences to describe the character became weak and
she could not express what she felt toward him well.
In this case, the student again did not get information
from her journal and instead wrote a paper on a dif-
ferent, less familiar topic.
Those two examples showed me the fact that even
though students wrote good journals, without taking
fully advantages of the journals, they could not write
good papers. If they used different parts of their
journals, they might express and develop their idea
better. Both of them did not use what they brain-
stormed in the journal well although they wrote many
key words that could have been developed in their
journals. For them, the journals did not help writing
papers in this time. However, I saw that with a little
help on teaching them in how to use the journals, they
would have realized that journals could become a
much more helpful device.
Suggestions
What I examined so far told me that the R/W
journals helped students’ papers writing ability at
some rate. For the strong writers, i.e., writers who
can get “A” in their paper, the journals work as a pre-
cious resource for their papers. Even for the weak
writers, i.e., writers who get “B－” or “C，” the jour-
nals provide a certain focus of what they should write
in their papers. I think that if students brainstorm
well, use the R/W journals, choose the right “hot
spot，” which means the part students showed their in-
terest or reaction, from the journals and connect many
ideas in the journals well, they can write better pa-
pers. From the result, I think that it is important for
a teacher to show students how to use R/W journals
before writing papers. If students can see the effec-
tiveness of R/W journals, they may also try to write
good R/W journals in preparation for future papers.
Good R/W journals mean journals that students can
actually apply their ability to their own paper later
on. In order to give clear directions, a teacher may
use some class time to show examples of how to write
effective journals and also how to use journals to
their advantage on their papers. Students may prac-
tice writing a short essay using their own journals.
Students are able to understand where to use in their
journals by having feedback from their teacher. It is
important for a student to know “the hot spot” of his
own journals and also to know which words he can in-
teract within journals. In order to show the effective
use of journals, a teacher also may assign a peer-
review of R/W journal and paper. By using a peer-
review, a student acquires an objective view of using
journals and writing papers. It encourages a student
to learn easily what the effective way of using jour-
nals may be.
Conclusion
It seems to be clear that reading and writing de-
pend on each other. In order to enhance students’
writing ability, a teacher may apply readings to the
writing classroom. One of the best ways of connecting
reading and writing as an assignment, a teacher can
introduce R/W journals to the students. Since R/W
journal allows students to write freely from structural
or grammatical errors, it is easier for a student to
write flexibly. Also, students connect what they read
to their own experience, or reactions, which may mo-
tivate them to write. When I examined one composi-
tion class, which used R/W journals, it became
clearer that students actually used their journals to
their papers. Some students already knew how to use
their journals effectively, but others did not. By giv-
ing more directions on how to use journals, students
should find the effectiveness of R/W journals more
obviously. It is a teacher that can help students use of
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R/W journals in the most efficient way. As a teacher,
I would continue to apply R/W journals to enhance
students writing ability. I will also continue to exam-
ine what is the effective instruction of using R/W
journals to write papers.
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ライティングのクラスにおけるリーディング／ライティング・
ジャーナル（R/Wジャーナル）を用いる効果
英語学習において読むことと書くことの間には相互
関係があると言われている。書かれた文章を注意深く
見ることで、自分がどのように書くべきか学んでい
く。書く力を伸ばすためにリーディング・ライティン
グジャーナル（R/W ジャーナル）を用いることが可
能であろう。R/W ジャーナルとその利点を説明し、
次に実際にクラスで使ってみた結果、生徒のライティ
ングにどのような効果が現れたかを分析し説明してい
く。
Reading とWriting の関係
読むこと、書くことは表裏一体の能力といわれてい
る。様々な種類のものを読むことで書く能力は備わっ
ていき、書く能力はまた読む力を反映している。書く
ことにより読んだものに分析、考察を加える力がつ
く。また読むことは書くための考えを見つけるのに必
要なことである。では、読む・書くという二つの能力
を統合するために、教師はどのようなタスクを用いる
ことが可能だろうか？
Reading Writing Journal とは？
読む・書くを同時に行うタスクの場合、文法などに
とらわれず内容に焦点をあてた、テキストから他の考
えを導き出す方法が推奨される。読む・書くに加え
て、自分の考えも反映させていくタスクとしてジャー
ナルを書くことが多くの教育者から提案されている。
読書の過程を記していくリーディングログ、読んだこ
とへの返答として書くレスポンスジャーナル、また読
んだものの解釈を書くダブルノートブックエントリー
など、ジャーナルには様々な種類がある。
では読んだものに対してジャーナルを書くことの利点
は何か？書く目的をはっきりさせ、読み書くことを学
習者がコントロールすることを可能にする、新しい見
解を形作っていく手助けとなる、などが挙げられるだ
ろう。では実際にこの読む・書くを統合させた R/W
ジャーナルはどのような効果を挙げたのだろうか？
ケーススタディ
サンフランシスコ州立大学のライティングクラスで
は、一冊の物語を使ってエッセイを書いていく。１５人
分のジャーナルとペーパーを分析した結果、すべての
生徒が実際にペーパーを書くためにジャーナルを参照
にしていることがわかった。しかし、ジャーナルのど
の部分をペーパーの要点としていくか、ジャーナル内
のどの部分が関連し合っているかが明確でないため、
充分にジャーナルが活用されていない例が見受けられ
た。
提 案
教師が授業時間を使って、ジャーナルの中のどの言
葉をペーパーのメインアイディアにしていくか、ペー
パーのどの部分がジャーナルから抜粋されているかな
どを客観的に生徒とみていくことで、より効果的に
ジャーナルを活かしていくことが可能になるだろう。
また、二人一組でお互いのジャーナルやペーパーを見
て、分析し、よりよい使用法を考察することもでき
る。
結 果
教師として R/W ジャーナルの使い方を事前に指導
していくことで、生徒が R/W ジャーナルを効率のよ
いツールとしてみていくことができれば、実際にペー
パーを書くときに役に立つ形でジャーナルを書くこと
が可能になる。クラス内でどのようにしたらジャーナ
ルを最も効率よく使用することを教えることができる
か今後も研究をしていきたい。
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